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Contextualització:   

Students usually explain their holidays (after Christmas, Easter and 

summer), bring some pictures about different cities, fascinating and amazing 

buildings or monuments they have visited with their families: Eiffel Tower, 

Buckingham Palace, Louvre Museum, Leaning Tower of Pisa, La Pedrera, 

Guggenheim Museum… and show them in front of the class. 

 

They are interested in this topic; therefore the teacher can suggest this 

didactic sequence later in order to promote imagination, creativity and 

originality in the Art class through English. Definitely, they will be motivated 

to design-describe their own unique building.  

 

Gènere textual:  

They write descriptions and use different types of connectors: reason and 

cause (because), purpose (in order to), contrast (but), exemplification to add 

information (for example, such as). 

 

Tasca final:  

Students design and describe their own fascinating and unique building in 

cooperative work.  

 

Projecció: 

Students display their designs in the school corridors and present a public 

exhibition to the audience (other classmates, other levels…) They have to 

make themselves understood by the audience, that is why they have to be 

aware of their correct volume, tone, pace and voice projection. On the other 

hand, they have to use body language, facial expressions and gestures to 

help understanding the information. Moreover, they have to look at everyone 

in the audience (eye contact). 

 

The teacher or a member of each group records the presentation and it can 

be published on the school’s website/ instagram or presented on a special 

day (Portes obertes). 

 

All designs are collected to prepare a spiral bound book (cooperative task).    

 

Seqüència d’activitats: 

The teacher prepares different cooperative learning strategies and 

dynamics: warming up to introduce the topic with surprise and curiosity in 
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order to get students’ attention and motivation; think, pair, share to activate 

previous knowledge and to revise vocabulary; jigsaw reading to help 

building comprehension and share their knowledge in cooperative groups; 

pair dictation because interaction is required to construct meaning; digital 

forum to encourage collaborative learning among students in the classroom 

by using new technologies and, finally, one paper, one pen to create, 

design, draw and describe their unique buildings in cooperative work.  

Afterwards, students have to present their project-design to the audience in 

a public exhibition.  

 

Therefore, participation, collaboration, co-working and interaction are 

required. 

 

This proposal includes the following 6 activities:  

 
ACTIVITY 1: “WHAT IS THE TOPIC ABOUT?”  
 

Strategy/ technique: Warming up to guess, predict and introduce the new topic. 
 
Explanation: The teacher organizes groups of four and assigns roles (timekeeper, 
spokesperson/ reporter or presenter, recorder and resource manager). Then he/she 
gives out three different pictures (The Dancing House in Prague, the Nautilus House in 
Mexico and the Atomium in Brussels). They are cut out into different pieces like a 
puzzle.  
 
Students have to arrange them in order to discover what the pictures are about and 
what they have in common or what they are related to: “They are fascinating and 
amazing buildings!” They have to interact by giving opinions, explaining reasons and 
reaching agreements in collaborative work.  
 
Structures patterns provided by the teacher (they are projected on the SMART 
BOARD): 
 

- In my opinion______ / I think ____ / From my point of view_____/  
- Maybe ____  
- This piece goes here. Let’s put this one here, please! 
- I can see_______. It is like a _____ It is a kind of _______ 
- There is/ There are ______ on the right/ left/ in the middle.  
- All the pictures have ________ in common/ are related to ______ 
- It’s right! / true/ ok! 
- I agree/ I don’t agree. 

 

Input: visual aids (three pictures to arrange), auditory: teacher’s voice and students’ 
interaction. 
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ACTIVITY 2: “HOW MANY …… DO YOU KNOW/ REMEMBER” 

Strategy/ technique: Think, pair, share (TPS) 

Explanation: The teacher arranges groups of 4. In each group, he/she also arranges 

two pairs. The teacher assigns a question to each group: Group 1) Kinds of buildings. 

Group 2) Parts of a building/ house. Group 3) Building shapes: geometric (2D and 3D 

dimensions) and others (spaceship, rocket, diamond…). Group 4) Building materials.  

Firstly, students consider the question on their own and they list their answers (1’). 

Secondly, they discuss the question with their partner (1’). Finally, they share their 

ideas with the rest of the group (1’).  

Each group has a laptop and completes a table on a shared document previously 

created by the teacher (5-10’). Students can decide the roles: 1) the secretary, 2) the 

timekeeper, 3 and 4 retell the words they have said and listed during the sharing time. 

Once the answers have been written, in whole class and looking at the screen where 

the answers are projected, they revise the vocabulary. Then, they add more words 

with the help of the teacher. He/she shows some unique buildings to elicit vocabulary.  

The teacher provides a copy with different kinds of building, parts of a building/house, 

building shapes and building materials (images and words, vocabulary banks), so that 

students keep it as a support in order to carry out the following activities. 

Input: visual aids: some pictures about unique buildings, parts of a building/house, 

materials, shapes… auditory: teacher’s voice and students ‘interaction.  

Materials: pictures (some unique buildings), laptop (one per each group), copy with the 

vocabulary as a support to carry out the following activities. 

 

 

ACTIVITY 3: “FASCINATING AND UNIQUE BUILDINGS” 

Strategy/ technique: Jigsaw reading. 

Explanation: The teacher shows the pictures of 4 unique buildings: Dubai hotel, the 

Guggenheim museum, the Malmaison hotel and an ice hotel in Sweden. Then, he/she 

organizes groups of 4, provides a worksheet to each member of the group and 

assigns one building to each group. Then, the teacher gives to each group a text with 

the information about their unique building and each member has to complete his/her 



Orientacions metodològiques per a la dinamització de la seqüència d’activitats 

_______________________________________________________________ 

 

 

worksheet (cooperative group).  

After that, the teacher provides the key to check answers and assigns a number to 

each member of the group, so he/she becomes an expert and goes to another group 

to give his/her information. They take turns sharing their segments of information.  

Finally, each student returns to his/her original group. During this activity, they have 

the copy from activity 2 as a support. 

Input: visual aids: some pictures about unique buildings written information; auditory: 

teacher’s voice (giving instructions) and students ‘interaction.  

Materials: pictures about unique buildings, worksheet to complete with structure 

patterns and the copy with the vocabulary as a support from activity 2 (vocabulary 

banks).  

 

 

ACTIVITY 4: “A TOUR GUIDE: LONDON EYE AND PETRONAS TOWERS” 

Strategy/ technique: pair dictation. 

Explanation: The teacher arranges pairs and he/she gives two different worksheets 

(Student A/ Student B). They have to complete all the information. They have to take 

into account that interaction is required to construct meaning. During this activity, they 

have the copy from activity 2 as a support. 

Input: visual aids: some pictures about unique buildings written information; auditory: 

teacher’s voice (giving instructions) and pairs ‘interaction.  

Materials: worksheets to complete and the copy with the vocabulary as a support from 

activity 2 (vocabulary banks).  

 

ACTIVITY 5: “DIGITAL FORUM” 

Strategy/ technique: reading comprehension with a digital tool. 

Explanation: Firstly, the teacher organizes six groups of four students. Group 1: Dubai 

hotel. Group 2: The Guggenheim Museum. Group 3: The Malmaison hotel. Group 4: 

The ice hotel. Group 5. The London Eye. Group 6 Petronas Towers. He/she gives an 

envelope to each group. Each envelope contains some blue and green cards. In each 

card there is a word.  

The purpose is that each group has to put the blue cards and the green ones in order 



Orientacions metodològiques per a la dinamització de la seqüència d’activitats 

_______________________________________________________________ 

 

 

to complete two questions (implicit questions). Students decide the roles: 1) the 

organizer (he/she classifies the blue and green cards), 2) the timekeeper, 3 and 4 put 

the questions in order.  

When they have finished, the teacher provides them the key to check if the questions 

are in the right order. Then, they have to write a free question. The teacher helps them 

if they have some problems. 

Secondly, each group writes the three questions in the digital forum. Then, they have 

to read and answer the questions written by the other groups. 

Thirdly, the teacher starts a discussion (first in groups of four and then in whole class) 

by projecting these questions on the SMART BOARD:  

- Have you ever visited a unique building? Which one? 

- Have you ever visited the Guggenheim museum/ stayed in an ice hotel/…? 

- What unique building do you want to visit? Why? 

- Is there a unique building in your city? 

Finally, they can give their opinion by using comparative and superlative structures. 

The teacher provides some structure patterns. E.g.:  

- X is taller/ higher/ colder/ bigger/ better, worse, more original, colourful, 

beautiful, original, imaginative, touristic, modern, fascinating, amazing … than 

Y. 

- X is the highest/ coldest/ biggest/ best/ worst, most original, colourful, beautiful, 

original, imaginative, touristic, modern, fascinating, amazing… 

Examples of sentences:  

- The best/ worst place to visit in summer/ winter is…. because…. 

- The biggest hotel of ice and snow in the world is…. 

- My favourite building is the ice hotel because it looks like a big igloo. 

Input: visual aids: written information; auditory: teacher’s voice (giving instructions) 

and group interaction.  

Materials: cards to put in order to make questions, patterns (comparative and 

superlative structures) as support. They have all the information to answer the 

questions (previous worksheet activities 2, 3 and 4). 
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ACTIVITY 6: “YOU ARE ORIGINAL ARCHITECTS, CREATE YOUR UNIQUE 

BUILDING!” 

Strategy/ technique: One paper, one pen. 

Explanation: The teacher organizes groups of 4. Then, he/she provides them a 

worksheet to complete: name and kind of building, location, materials, height, shape 

and uniqueness. The teacher assigns the roles and numbers in order to participate: 

the student who has the paper and the pen is the secretary and has to write the ideas 

and the one who has the chronometer is the timekeeper.  

Every 30 seconds, the teacher rings a bell and students take turns in their group/team 

clockwise. Therefore, each teammate has to participate (different rounds). The first 

one says the name of the building; the second one says the type of building, and so 

on.  

The secretary takes notes. Once they have completed the worksheet, their share or 

contrast ideas. Finally, two members of each group draw their unique building and the 

other pair writes the full description. They display their unique buildings on the walls 

and describe them to the whole class. 

They have to take into account the different parts of the writing process (from draft to 

final version): 

 Pre-writing task: They write a draft and the teacher is there to help. The 

teacher also provides a self-assessment writing chart as a support. 

 Checking the draft: The teacher collects all the drafts and checks them. Once 

he/she has reviewed all the tasks, he/she gives them back to their owners. 

Students also have a written feedback about their texts; it is the same self-

assessment writing chart used during the previous activity but, this time, it is 

fulfilled by the teacher. 

 Re-writing task: Students finish their writing task in collaborative group. They 

check all the comments done by the teacher in their drafts and they try to solve 

the mistakes in order to improve the final version.  

Input: visual aids: more pictures about unique buildings; auditory: teacher’s voice 

(giving instructions) and students’ interaction; hands-on (their unique building: drawing 

and description). 

Materials: pictures about unique buildings, worksheet to complete with structure 

patterns and the previous worksheets (activities 2, 3, 4 and 5); self-assessment writing 

chart. 
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 Checking the writing chart: self-assessment writing as a 

reflection about the writing process (especially when they have to review 

their drafts and solve the mistakes in order to improve their final version): 

spelling and capital letters, verb tenses, grammar rules, vocabulary 

(synonyms, opposite, connectors, paragraphs…) 

 

 Students and the teacher design all together the 

assessment criteria and the rubrics (self-peer-group assessment) 

taking into account if: 

 They participate actively (self- group assessment). 

 They help the group to plan the activities (self-group 

assessment). 

 They organize the information in a coherent and clear way 

(group assessment). 

 They understand their responsibilities in the group (self-group 

assessment). 

 They collaborate in the implementation of the display (self-

group assessment). 

 They express the work done in an understandable way 

(group assessment). 

 They make themselves understood: correct volume, voice 

projection; body language, facial expressions and gestures; 

eye contact (self-group assessment). 

 They listen to others’ work with interest and attention (self-

group assessment). 

 They are eager to learn from others (self-group assessment). 

 They value others’ work (self-group assessment). 
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 Final projects (pictures): students’ work. 

 

        
 Tetris house                                          Guitar house 

 

 

 

     
Daniel, David, Diana and                               Book cover 

       Daniela’s house 

 

 

 

 


