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A Chinese saying goes “ Tell me and I may forget; show me and I may 
remember ; involve me and I will understand “. 
 
I do feel that educating teenagers – or young adults , as I would call 
them – is something else rather than just teaching them a subject or 
two. Educating has to do with giving them the proper tools to let them 
develop into the human beings they prefer to be, the proper tools to 
allow them to take their own choice in life.  
 
In the English class, the Batxillerat students debate current affairs of 
the world. One could think they shouldn’t do it as they haven’t got 
enough knowledge of mankind . Yet , as Woody Allen would say,  “Life 
is far too important a thing ever to talk seriously about “. So, we 
discuss all the topics they are interested in as if we were the ones who 
could do anything to change the present situation.And after a while they 
realise that the “bad guys”in all the stories are the same : famine, 
children exploitation, genre violence, poverty, … all due to our own 
misery.  
 
Yet, as a teacher, I also feel the need to organise all these activities 
meant to engage students to talk, debate, think, express what they feel 
, … So, HAVE YOUR SAY is meant to approach the world we live in to 
our students so as to make them get involved in it and face the true 
reality as it is. To do so, the project consists of a series of activities in 
ICT format, addressed to Batxillerat students, which deal about current 
issues a teenager may be interested in. The aim of all of them is to help 
students improve their oral skills and teach them to express their own 
opnion about topics such as racism, environment, the wars, drugs,… 
 
The activities are scheduled in the syllabus according to the students’ 
knowledge of both English and other subjects. Yet, basically we could 
classify them in three different groups related to the proximity to the 
student’s world : 
 

� THE HARD LIFE OF A TEENAGER : 
o Drugs screw you up  
o Beauty canons   
o Domestic Violence   
 

� THE WORLD AROUND  
o Crime & punishment   
o The Lords of the War  
o Fear of the unknown : Racism   
 

� BUILDING A BETTER PLANET  
o A green planet : Energy  
o The Invisible ones : On poverty  
o Fighting words – The media as a 
means to change the world 
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Activities for Students can be found in 
http://www.iesronda.org/professor/aaznar/say_a_word/enter.htm 

 
 

Thus, one could state that HAVE YOUR SAY is one of the last projects 
carried out throughout the school year as it makes them reflect upon 
the different issues of the world, giving them the chance to say what 
and how they feel when having to express their opinion about it.  
 
As a teacher , I have always been concerned abouts the students’ 
production , not only written but , above all, oral. This led me to think 
of what could motivate them to talk. If they do not know much English 
but they like the topic we are debating about , they feel the need to 
express themselves and so try to find the right words, the right 
structures,… so as tto give the right response to the problem. And , 
finally, they end up communicating their ideas.  
 
However, I felt I should go one step further : it is not enough giving 
them the appropiate environment  in which they want to express 
themselves. They also need to have these correct tools they should use. 
Thus, I decided to create a series of activites included in the syllabus 
(1) , which, step by step, would give them the chance to acquire these 
tools they need so as to say what they feel they want to say.  
 
Besides, we should never forget we are dealing with 16 - 18- year-old 
youngsters who live right away in the 21st century. They are used to 
surfing in the net, using the computer, searching for information all 
over the world without moving from their seats, win just one click. This, 
the computer, together with the teacher, will be the one which will 
provide the basic input, but it will also be the tool which they will use so 
as to produce their output, by means of emails, for the creation of their 
websites or presentations, … 
 
The main goal is then to involve each and every Batxillerat student in 
their own learning process, both as student and human being. It is  not 
meant to build students with extraordinary linguistic skills, but to 
manage to make every student use the English language as a 
communicative tool in the reflection for the coexistence with people 
from all over the world, no matter the race, the colour, the religion, 
their faith,…   
 
I would like to think that we are helping our young students to 
recognise that we all pay a part in the future of the Earth and mankind , 
understanding that the technology is an element which should play a 
positive role in the sustainable development of the planet. And that the 
expression of any opinion in respect and tolerance are essential .  
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MAIN GOALS  
 
Thus, all in all, we would say that the general goals of this project are the 
following : 
 
 
Students will develop knowledge and understanding of:  
 

• the relationships between texts and contexts  
• cultural reference in text  
• the relationships between purposes and structures of texts  
• language forms and features of texts.  

 
Students will develop skills in:  
 

• responding to and composing a range of texts  
• effective written, spoken and visual communication for a variety 
of purposes and audiences  
• flexible and critical thinking  
• individual and collaborative learning  
• reflecting on and critically evaluating the purposes and effects of 
language.  

 
Students will come to value and appreciate:  
 

• the role of language in developing positive interaction and 
cooperation  
• their developing skills as learners and users of English  
• the diversity of language and literature 
• the pleasure of their engagement with language and 
literature  
• the role of English as a language for ongoing learning  
• reflection on their own processes of learning  
• English as a language of communication and 
culture  
• appropriateness, subtlety and aesthetics in language 
use. 
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Acquisition in SECOND LANGUAGE SL 

Researchers have found a very consistent order in the acquisition of 
first language structures by children. However, orders of acquisition in 
SLA do not often resemble those found in first language acquisition. 

Most learners begin their acquisition process with a "silent period", in 
which they speak very little if at all. For some, this is a period of 
language shock, in which the learner actively rejects the 
incomprehensible input of the new language. However, research has 
shown that many "silent" learners are engaging in private speech 
(sometimes called "self-talk"). While appearing silent, they are 
rehearsing important survival phrases and lexical chunks.  

Whether by choice or compulsion, other learners have no silent period 
and pass directly to formulaic speech. This speech, in which a handful of 
routines is used to accomplish basic purposes, often shows few 
departures from L2 morphosyntax. It eventually gives way to a more 
experimental phase of acquisition, in which the semantics and grammar 
of the target language are simplified and the learners begin to construct 
a true interlanguage. 

The nature of the transition between formulaic and simplified speech is 
disputed. Some, including Krashen, have argued that there is no 
cognitive relationship between the two, and that the transition is 
abrupt. Thinkers influenced by recent theories of the lexicon interpret 
the transition as a process of gradually developing a broader repertoire 
of chunks and a deeper understanding of the rules which govern them.  

Yet, through the influence of communicative language teaching, it has 
become widely accepted that communicative competence should be 
the goal of language education, central to good classroom practice 
(e.g. Savignon 1998). This is in contrast to previous views in 
which grammatical competence was commonly given top 
priority. The understanding of communicative competence has been 
influenced by the field of pragmatics and the philosophy of language 
concerning speech acts as described in large part by John Searle and 
J.L. Austin. 

Communicative competence is a linguistic term which not only refers 
to a learner's ability to apply and use grammatical rules, but also to 
form correct utterances, and know how to use these utterances 
appropriately in a determined context. The term unlies the view of 
language learning implicit in the communicative approach to language 
teaching. 
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The term was coined by Dell Hymes in 1966, reacting against the 
perceived inadequacy of Noam Chomsky's (1965) distinction between 
competence and performance.  

Canale and Swain (1980) defined communicative competence in terms 
of four components: 

1. grammatical competence: words and rules 
2. sociolinguistic competence: appropriateness 
3. discourse competence: cohesion and coherence 
4. strategic competence: appropriate use of communication 

strategies 

A more recent survey of communicative competence by Bachman 
(1990) divides it into the broad headings of "organizational 
competence," which includes both grammatical and discourse (or 
textual) competence, and "pragmatic competence," which includes both 
sociolinguistic and "illocutionary" competence. 

However, to acquire such competence there are some factor involved to 
be taken itno account : 

Learner-external factors  
 
Study has focused on the effects of different kinds of input and on the 
impact of the social context. 
 

� Social effects 

The process of language learning can be very stressful, and the impact of positive or 
negative attitudes from the surrounding society can be critical. Community attitudes 
toward the language being learned can also have a profound impact on SLA. Where 
the community has a broadly negative view of the target language and its speakers, 
or a negative view of its relation to them, learning is typically much more difficult. This 
finding has been confirmed by research in numerous contexts.  

Other common social factors include the attitude of parents toward language study, 
and the nature of group dynamics in the language classroom. 

Early attitudes may strengthen motivation and facility with language in general, 
particularly with early exposure to the language. 

� Input and intake 

Learners' most direct source of information about the target language is the target 
language itself. When they come into direct contact with the target language, this is 
referred to as "input." When learners process that language in a way that can 
contribute to learning, this is referred to as "intake." 

Generally speaking, the amount of input learners take in is one of the most important 
factors affecting their learning. However, it must be at a level that is comprehensible 



 Anna Aznar  10 

to them. In his Monitor Theory, Krashen advanced the concept that language input 
should be at the "i+1" level, just beyond what the learner can fully understand; this 
input is comprehensible, but contains structures that are not yet fully understood.  

� Interaction 

Long's interaction hypothesis proposes that language acquisition is strongly facilitated 
by the use of the target language in interaction. In particular, the negotiation of 
meaning has been shown to contribute greatly to the acquisition of vocabulary (Long, 
1990), ie the use of words in new contexts which stimulate a deeper understanding of 
their meaning. 

In the 1980s, Canadian SLA researcher Merrill Swain advanced the output hypothesis, 
that meaningful output is as necessary to language learning as meaningful input. 
However, today, most scholars claim that small amounts of meaningful output are 
important to language learning, but primarily because the experience of producing 
language leads to more effective processing of input. 

� Pedagogical effects 

The study of the effects of teaching on second language acquisition seeks to 
systematically measure or evaluate the effectiveness of language teaching practices. 
Such studies have been undertaken for every level of language, from phonetics to 
pragmatics, and for almost every current teaching methodology. It is therefore 
impossible to summarize their findings here. However, we could state that  research 
has indicated that many traditional language-teaching techniques are extremely 
inefficient. However, today a broad consensus of SLA scholars acknowledge that 
formal instruction can help in language learning by means of taking the student to a 
reflection of the language amd its structures.  

Learner-internal factors 

The study of learner-internal factors in SLA is primarily concerned with 
the question: How do learners gain competence in the target 
language? In other words, given effective input and instruction, with 
what internal resources do learners process this input to produce a rule-
governed interlanguage? 

There are different theories. Here are some : 

� Stephen Krashen's Theory of Second Language Acquisition 

It is based the idea that Language acquisition does not require extensive use of 
conscious grammatical rules, and “ does not require tedious drill." Stephen Krashen 

According to Krashen, acquisition requires meaningful interaction in the target 
language - natural communication - in which speakers are concerned not with the 
form of their utterances but with the messages they are conveying and understanding.  

Thus, the best methods are those that supply 'comprehensible input' in low anxiety 
situations, containing messages that students really want to hear. These methods do 
not force early production in the second language, but allow students to produce when 
they are 'ready', recognizing that improvement comes from supplying communicative 
and comprehensible input, and not from forcing and correcting production. 
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According to Krashen there are two independent systems of second language 
performance: 'the acquired system' and 'the learned system'. The 'acquired system' or 
'acquisition' is the product of a subconscious process very similar to the process 
children undergo when they acquire their first language. It requires meaningful 
interaction in the target language - natural communication - in which speakers are 
concentrated not in the form of their utterances, but in the communicative act. 

The 'learned system' or 'learning' is the product of formal instruction and it comprises 
a conscious process which results in conscious knowledge 'about' the language, for 
example knowledge of grammar rules. According to Krashen 'learning' is less 
important than 'acquisition'.  

� THE MONITOR HYPOTHESIS  

The Monitor hypothesis explains the relationship between acquisition and learning 
and defines the influence of the latter on the former. The monitoring function is the 
practical result of the learned grammar. The 'monitor' acts in a planning, editing and 
correcting function when three specific conditions are met: that is, the second 
language learner has sufficient time at his/her disposal, he/she focuses on form or 
thinks about correctness, and he/she knows the rule. 

It appears that the role of conscious learning is somewhat limited in second language 
performance. According to Krashen, the role of the monitor is - or should be - minor, 
being used only to correct deviations from 'normal' speech and to give speech a more 
'polished' appearance.  

Scholars also suggest that there is individual variation among language learners with 
regard to 'monitor' use. They distinguish those learners that use the 'monitor' all the 
time (over-users); those learners who have not learned or who prefer not to use their 
conscious knowledge (under-users); and those learners that use the 'monitor' 
appropriately (optimal users). An evaluation of the person's psychological profile can 
help to determine to what group they belong. Usually extroverts are under-users, 
while introverts and perfectionists are over-users. Lack of self-confidence is frequently 
related to the over-use of the 'monitor'. 

� THE NATURAL ORDER HYPOTHESIS  

The Natural Order hypothesis is based on research findings (Dulay & Burt, 1974; 
Fathman, 1975; Makino, 1980 cited in Krashen, 1987) which suggested that the 
acquisition of grammatical structures follows a 'natural order' which is predictable. For 
a given language, some grammatical structures tend to be acquired early while others 
late. This order seemed to be independent of the learners' age, L1 background, 
conditions of exposure, and although the agreement between individual acquirers was 
not always 100% in the studies, there were statistically significant similarities that 
reinforced the existence of a Natural Order of language acquisition. Krashen however 
points out that the implication of the natural order hypothesis is not that a language 
program syllabus should be based on the order found in the studies. In fact, he rejects 
grammatical sequencing when the goal is language acquisition. 

� THE INPUT HYPOTHESIS 

The Input hypothesis is Krashen's attempt to explain how the learner acquires a 
second language. In other words, this hypothesis is Krashen's explanation of how 
second language acquisition takes place. So, the Input hypothesis is only concerned 
with 'acquisition', not 'learning'. According to this hypothesis, the learner improves 
and progresses along the 'natural order' when he/she receives second language 'input' 
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that is one step beyond his/her current stage of linguistic competence. For example, if 
a learner is at a stage 'i', then acquisition takes place when he/she is exposed to 
'Comprehensible Input' that belongs to level 'i + 1'. Since not all of the learners can be 
at the same level of linguistic competence at the same time, Krashen suggests that 
natural communicative input is the key to designing a syllabus, ensuring in this way 
that each learner will receive some 'i + 1' input that is appropriate for his/her current 
stage of linguistic competence.  

� THE AFFECTIVE FILTER  

Finally, the fifth hypothesis, the Affective Filter hypothesis, embodies Krashen's view 
that a number of 'affective variables' play a facilitative, but non-causal, role in second 
language acquisition. These variables include: motivation, self-confidence and anxiety. 
Krashen claims that learners with high motivation, self-confidence, a good self-image, 
and a low level of anxiety are better equipped for success in second language 
acquisition. Low motivation, low self-esteem, and debilitating anxiety can combine to 
'raise' the affective filter and form a 'mental block' that prevents comprehensible input 
from being used for acquisition. In other words, when the filter is 'up' it impedes 
language acquisition. On the other hand, positive affect is necessary, but not sufficient 
on its own, for acquisition to take place. 

Taking all these theories into account, I agree with the idea that 
communicative competence should be the goal of language 
education, central to good classroom practice . According to Krashen, 
acquisition requires meaningful interaction in the target language - 
natural communication - in which speakers are concerned not with the 
form of their utterances but with the messages they are conveying and 
understanding. Thus, the best methods are those that supply 
'comprehensible input' in low anxiety situations, containing messages 
that students really want to hear. These methods do allow students to 
produce when they are 'ready', recognizing that improvement comes 
from supplying communicative and comprehensible input, and not from 
forcing and correcting production. It requires meaningful interaction in 
the target language in which speakers are concentrated not in the form 
of their utterances, but in the communicative act. All this sets the 
ground for all the activities present in this project.  
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IES Ronda is a school which forwards any kind of projects.  
 
� Thus, we are an associated UNESCO School. Associated 

Schools commit to promoting the ideals of UNESCO by conducting 
pilot projects in favour of better preparing children and young 
people to meet effectively the challenges of an increasingly 
complex and interdependent world. Their Strategy and Plan of 
Action places emphasis on reinforcing the four pillars of Learning 
for the 21st Century (learning to know, to do, to be and to live 
together) and promoting quality education. So, both teachers and 
students have many opportunities to work together beyond the 
classrooms to develop innovative educational approaches, 
methods and materials from local to global levels. 

 
 
� We are also a Green School.  The Green Schools Initiative works 

to create opportunities for kids, teachers, and parents to lead 
efforts to implement environmental and health improvements at 
their schools and in their communities. This project brings global 
issues and sustainability education. Our organization has been 
researching and writing curriculum materials that promote critical 
thinking and meet national and state education standards; 
providing professional development workshops to teachers on 
global issues, sustainability, and service learning; and consulting 
with schools to integrate global sustainability across their 
curricula.  

 
� Moreover, we are involved in a project so as to include ICT in all 

the aspects referring to the Teaching-Learning process .  
 

� Our school is also aware of the need to teach a Second foreign 
Language to as many students as possible. Then, French and 
German are taught to almost halsf the students in the school. 
English as the first Foreign Language is promoted too by means 
of exchanges with the Neatherlands in 3rd ESO and a fortnight 
stay in London at the end of 4th ESO.  

 
 
All in all, and as you will see from the activities, the project HAVE YOUR 
SAY promotes all the values present in all these projects , fitting 
perfectly in the very essence of the spirit of the school: it develops 
activities which are meant to make students ponder on different issues 
which we can find in the ideals of the UNESCO , such as peace, 
dialogue, human rights, tolerance, … and environmanetal concern. This 
is also the aim of our school as Green School, and so we meet again . 
Energy and the use we give to it, advice on how to be environmentally-
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friendly in our everyday actions… are some of the debates we have as 
part of the project.  
And then comes ICT, which clearly can improve the quality of teaching, 
learning and management in schools and so help raise standards. That's 
why ICT is at the heart of the project commitment to improving learning 
for all the students. 

One of the aims of this project is to give pupils an opportunity to use 
ICT to work collaboratively on a design and make project. ICT has 
transformed the way that pupils can work in teams and gain access to 
expertise outside the classroom by using e-mail, conferencing and 
electronic whiteboards. Team projects can be undertaken with other 
schools, and shared design software means that pupils can work on 
projects together. 

Pupils gain the knowledge; skills and understanding they need to carry 
out the different tasks successfully through product evaluation activities 
and focused practical tasks. They: 

• use ICT to research and analyse information and expertise from 
outside school 

• work collaboratively or remotely on a design project, eg using e-
mail  

• use conferencing to work on joint projects with a group of 
partners outside school 

• develop teamwork skills 
• find out about the benefits and drawbacks of face-to-face and 

remote communication 
• use CAD/CAM 

Our school is properly prepared to face such challenge. We already have 
two Computer Rooms , 14 VGA projectors or beamers together with the 
correspondent computer linked in 14 different rooms and 3 electronic 
interactive whiteboards . Therefore we could state that the school is not 
only prepared but eager to encourage any kind of project which would 
mean an effective use of such tools.  

And finally the promotion of the learning of foreign languages. Our 
school is aware that we are living in the 21st century and this means 
both students and adults need foreign languages to communicate with 
the rest of the world, above all now that you can do it through internet . 
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DESIGNING STRATEGIES TO FIT THE 

PEDAGOGICAL TREND OF THE SCHOOL   
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Our school is currently concerned about the teaching-learning process 
by means of competences. This project wants to help to meet the 
standards by presenting a set of activities which fit the definition of 
working through competence ( Zabala, Antoni & Arnau, Laia  ) , not 
only included but also established as the basis of the Batxillerat 
syllabus. (See syllabus in Annex I) 

All the activities are meant to fit the following features : 

� MAINSTREAM EDUCATION:  

By means of the different activities in the project , students develop and 
learn about cross-curricular issues such as environment, history , … but 
also can acquire diverse values such as respect , dialogue, peace…  

� FUNCTIONALITY:  

Each one of the activities is thought of and planeed so as to place the 
students in a real context , in which they find a real problem to which they 
must be able to give a real, proper response.  

 
� PROMOTE THE STUDENTS’ AUTONOMY : 

 
o In sharp contrast with the activities focused on gramatical compotence, 

which tend to be Teacher-centred , these activities are mainly Student-
centred. Thus, the student is forced to take his/her own decisions . 

 
o The student is jointly reponsible in the assessment process by means of 

the rubrics. They do not only assess themselves but also their team and 
classmates . ( See Rubrics in annex III)  

 
o The activities conceive the error or mistake as part of the learning 

process. The students then are encouraged to regard it as another step 
in their learning process.  

 
� PROMOTE SOCIAL COHESION AND INCLUSIVITY  : 
 

o Educating  to coexist , to understand, to find solutions to the conflicts,… 
That’s the base of the project. SAY A WORD doesn’t seek to solve the 
problems of the world but to make students meditate upon them , their 
causes and consequences. Everybody is included, welcomed. Everybody 
can take part.  Activities mean thus Collaborative learning.  

 
o The project is meant to enhance cross-curricular contents from a 

different methodological approach. Yet, it also wants to educate in 
values such as respecting other races, cultures, colours, religions,…  
Besides , the fact that most of the activities are meant to be carried out 
by means of a computer helps to include any kind of student.  
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Competence-based objectives specify what the learners will be able to 
do with the English language they have learnt. In order to achieve the 
objectives specified, there must be a need for a methodology, which 
specifies how to teach the competence-based materials in the syllabus. 
In brief, there are at least two things for teachers of English to 
consider-what to teach (syllabus) and how to teach (methodology). 
 
            In addition to competence-based approach, the principles 
underlying Communicative Language Teaching (CLT) are the following: 

O    Learners learn a language through using it to communicate; 

O    Authentic and meaningful communication should be the goal of 
classroom activities; 

O    Fluency is an important dimension of communication; 

O    Communication involves the integration of different language skills. 

O    Learning is a process of creative construction and involves trial and 
error. 

 Based on the principles above, competence-based syllabus can be 
designed by referring to any syllabus, which has similar approaches. 
Classroom activities should then reflect competencies the students will 
have at the end of the program. The emphasis here is on the real-world 
activities relating to the any domain of life or according to the typical 
field of work the students will do. Some might argue that classroom 
activities are artificial. However, one can still believe that the theory of 
transfer still works in a sense that what the students learn in the 
classroom can be transferred to the real world beyond the classroom. 

Thus, assessment is built in. Once the students are doing the classroom 
activities, we can assess the students’ performance. This is due to the 
nature of competencies, which refer to observable behaviours. How well 
the performance is depends on the standard or criteria specified. 
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PROMOTION OF TEAMWORK ,   

CROSS-CURRICULAR STRATEGIES 
AND ASSESSMENT OF THE 
EDUCATIONAL PRAXIS 
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Working by competences means to work closely with the rest of the 
departments of the school curriculum. We need to share the sames 
points of view so as to focus the teaching of the different subjects 
from the same angle.  

In this sense, mainstream education is essential so as to work 
upon the diverse competences from a transversal  line.  So, the 
design of the activities in the project are not only following a 
curriculum-based programme but , above all, the chance to develop 
the different skills each one of the student has so that they acquire 
competence. The activities are then mainly cross-curricular , leading 
us to work with other teachers fron different subjects.  

If we have a look at the different topics dealt with we will clearly 
notice that other teachers from other subjects need to be involved.  

 
 
� THE HARD LIFE OF A TEENAGER 

: 
o Drugs 
o Beauty canons   
o Domestic Violence   
 

� THE WORLD AROUND  
o Crime & punishment   
o The Lords of the War  
o Fear of the unknown : 

Racism / Religion 
 
 

� BUILDING A BETTER PLANET  
o A green planet : Energy  
o The Invisible ones : On 

poverty  
o Fighting Words : The Media 
 

 
 
Music  
Citizenship – philosophy 
Social science – Sociology  
 
Law  
Psychology 
Technology 
Philosophy 
 
 
Science / Technology 
History /Sociology + Religion 
 
Sociology / journalism / Language 
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Besides, in each and one of the activites planned, one can ask for the 
cooperation of the teachers of Spanish and Catalan, together with 
the other Foreign Languages.  
 
 
After carrying out each one of the activites, the team of teachers 
involved should analyse and assess the following : 
 

o adequacy of contents to the students ( level, class,…) 
o suitability of the language structures and lexicon  
o acquisition of goals : 

o Did the students understand the problem in the context? 
o Did they choose the appropiate structures so as to 

respond? 
o Did the students give the right response to the problem? 

 
o Presence of the target attitude in the students  

o Did they show respect when working in group? 
o Did they collaborate? 
o Did they share? 

 
 
"Assessment is the process of gathering and discussing information 
from multiple and diverse sources in order to develop a deep 

understanding of what students know, understand, and can do with 
their knowledge as a result of their educational experiences; the 

process culminates when assessment results are used to improve 

subsequent learning." (Huba, M. E. and Freed, J. E. (2000).  
 
Assessing involves not only evaluating students but also assessing 
the teaching process, seeking the answer to the question “Was the 
practice effective for the student’s learning ?”. So, discussion should 
be encouraged so as to ponder on the way students learn and how 
we teach.  
 
The aim should therefore be: 

 
T  Reflecting On Your Teaching  
T  Sharing experiences  
T  Stating a Teaching Philosophy  
T  Syllabus/Course Design 
T  Learning Objectives & Outcomes 
T  Classroom Observation and discussion 
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When discussing upon the progess of the learning process of the 
student, teachers should focus debate on whether the following can be 
found in class practice: 
 

T  Active Learning  
T  Case & Problem-Based Teaching & Learning  
T  Project-based teaching 
T  Collaborative Learning  
T  Creative activity 
T  Dealing with Problems/Difficult Situations  
T  Classroom discussion 
T  Discussion Leading  
T  Diversity & Learning  
T  E-Learning  
T  Electronic/Online Portfolios  
T  Engaging Students  
T  Experiential Learning  
  
 

It is then when discussion could be oriented towards the presence of 
the basic characteristics in the activities planned and carried out : 
 
 
T  Are activities cross-curricular?  
T  Mainstream education ? 
T  Are activities functional ?  
T  Are they inclusive ?  
T  Do they promote students’ autonomy ?  
 
 
 
It is then when one can definitely say that the Teaching-Learning 
process is shared by both students and teachers. And then , after 
mediation and assessment, discussion should lead to a better praxis.  
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